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INTRODUCTION

The Raise Academy stands apart from existing local provision by delivering a highly
specialised curriculum supporting students’ specific needs. As a tfrust we are
determined to secure excellence for all, providing world class education and
support to those who have previously found the education environment a
challenge, we are able to achieve this by confinuously striving for the best;
improving, innovating and reflecting. We all aspire to the highest standards of
achievement. This includes, but is not limited to; educational accomplishment; the
incredible passion that young people develop for learning; values; and inter-
personal skills so that they can confribute positively to local and global
communities.

Our Vision for The Raise Academy is to work constantly to provide excellence for
every student. With a highly-trained, specialised team, we will support the entire
cohort’s needs, particularly focusing on those students with emotional and social
difficulties; with an aspirational environment to recapture an often lost passion for
learning and creativity we hope to capture new found curiosity and imagination
to help all become the best versions of themselves. Staff are supported by an
effective Senior Leadership Team (SLT) working collaboratively to develop high-
level plans, resources, and strategies for feaching. The Raise staff feam draw on
the experience of other SEMH schools, personal expertise, external support
agencies, and recent academic research. The Raise curriculum incorporates
focused programmes of study using a multi-functional approach. Raise students
will have challenging yet achievable student targets supported by well-informed
student profiles and one-page profiles. Staff at Raise focus on developing
aspirational personal growth with each student, no matter of their age or ability
finding an optimal framework to excel, achieve and become a lifelong learner,
contributing to the community and modern Britain.

The curriculum is delivered flexibly, showing consideration for each student’s
learning profile. Subject Leaders develop overarching schemes of work that
encourage learning outcomes over the entire course through each key stage.
Staff follow well sequenced curriculum with clear learning intentions which,
through the use of high-quality activities, resources, and assessment criteria the
work is scaffolded to match students’ individual abilities, needs, learning styles and
developmental stages. Each member of staff will spend a proportion of their time
sharing and shadowing good practice both within and outside the Academy. This
will enable them to plan, prepare and differentiate materials, and will ensure all
students have constant access to the highest-quality learning, so achieving
excellent, and accelerated, progress.

Assessment occurs contfinually throughout the curriculum. At key points within the
academic cycle students progress will be reported by staff and this will reflect both
formative and summative assessments the student has completed.
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Curriculum development and review is a vital part of our whole school strategy for
improvement. A core focus of the Raise curriculum is the personal development
of each student. We are committed to providing of a rich, deep, broad and
balanced education for all of our students.

CURRICULUM INTENT: AIMS AND OBJECTIVES

The RAISE curriculum is:

* Relevant
* Aspirational

« Inspiring
+ Sequenced
+ Engaging.

Fostering enquiry-based learning and promoting a thirst for knowledge, maximising
academic potential and personal/social development, enhancing future life
chances through a nurturing approach. We intend our students to become
lifelong learners ready to take on the next phase in life equipped with the
attributes, skills, knowledge, understanding and qualifications they need to be
successful in their futures.

Our rich and deep curriculum covers a wide spectrum of opportunities both
academic and non-academic to ensure our young people enjoy and engage in
their learning.

Our vision is that when a student leaves The Raise Academy we want them to:

* have plans in place for their future

* enjoy learning and see the value of lifelong learning

* have respect and understanding for themselves and others, regardless of
differences

* have productive roles as a contributing member of society

« know how to maintain a healthy body and mind have achieved their best
academic outcomes

The Raise Academy sees the importance of developing all aspects of a student’s
character and so offers a holistic education promoting progress in all areas —
socially, intellectually, creatively and culturally. Fundamental to this is equipping
students with the tools to support their mental health now and in the future.

The delivery of the curriculum ensures pupils learn and remember more, extend
their knowledge and are given opportunities to make concrete links between

topics and subjects. At the heart of the Raise curriculum is the development of
students interests and talents with a rich, deep and ambitious diet. Using an
enquiry-based learning approach we promote creativity and leadership within
our students to support them becoming lifelong learners with the skills and
attributes they need to succeed in careers that we don't yet know due to the
rapidly changing world we live in. Therefore, the enquiry-based curriculum needs
to be rich, deep, aspirational, creative, relevant and meet the needs of our
students, following a comprehensive programme of subjects with a strong focus
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on reading and literacy. Pupils will hone their leadership skills through a range of
activities including Duke of Edinburgh Award, and many sporting opportunities
and extracurricular activities.

Formative assessment is planned to ensure learning is broad and effective. The
Raise curriculum is carefully sequenced with timely support and intervention to fill
gaps in learning, allowing students to make accelerated progress. Our curriculum
allows for individual, personalised pathways to support individual needs and build
upon students’ prior knowledge whilst providing appropriate challenge.

At The Raise Academy it is important that we recognise students’ personal starting
points; we acknowledge some may have not had a positive experience of
education and it is our job to change this. We believe in learning for enjoyment
and equipping our pupils for the world beyond school.

Transition | K53 E54 Motes
10 = Transifion Core — Maths, English, Science,
Humaonities,
= = Ei4 Opfions include Food & Mutrtion, Art & PE
5 =  Pemonalized Leoming (Carsers, Personal
Dewvelopment) — Half termly Drop-down Doys
3 = Curriculum Infervention
iLiteracy/Mumeracy/SENMHTherapy] - (2 x 50
2 2 min sessions perwesk)
n =  Permonalised Enguiry — 0.5 pericd:s perweaek
lis 2z 20 z - = Enfchrent — 1.5 pericds per week
Food Tech 2 2
1
1
Arts Award 2 2
| Fumantie: :
Cutdoor Ed 2 2
2 2
Cphion C
TOTAL 24 24
KS4 Options
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At the end of Year 9 students choose three options. These options could include but
are not limited to:

o Art

* Food Technology
e DT

 PE

* Hair & Beauty

There may also be opportunity to work with external colleges to offer further courses
of study. The quadlification will be decided by the subject teacher and will be
appropriate to the students’ academic ability. These willinclude GCSE, Functional Skills
Levels 1 and 2, Enfry Level Certificate. All students, no matter which options they have
chosen will gain a Duke of Edinburgh qualification

Personal Development (PSHRE)

Personal Development will be delivered half-termly via whole school drop-down days.
Lessons will be based on the three areas: health and wellbeing, relationships and the
wider world. A range of topics will be covered over the year within the three areas
including British values, RSE, life skills, mental health and the law. The Personal
Development curriculum has been designed to give pupils the age relevant
information they need to become well-rounded individuals, prepared the world after
they leave The Raise Academy.

At The Raise Academy we believe this education should support the whole individual,
therefore, we offer a bespoke, broad and balanced curriculum that encompasses
personal, social, emotional, moral, spiritual, cultural and academic development of
each and every child. Our aim is to enable our students to realise their full potential
and ensure healthy growth and development of their minds, bodies and emotional
wellbeing. Along with bespoke curriculums our Personal, Social, Health, Relationships
and Economic (Personal Development) education programme promote students’
personal, social and emotional development, as well as their health and wellbeing.

Our Personal Development programme along with cross curricular schemes of work
aim to help children understand how they are developing personally and socially, and
tackle many of the moral, social and cultural issues that are part of growing up. We
aim to provide children with an understanding of the rights and responsibilities that are
part of being a good citizen and infroduces them to some of the principles of prudent
financial planning and understanding. Equipping our students with life skills and
ensuring their health and wellbeing are key principals and aims at The Raise Academy.
We recognise that the United Kingdom is a richly diverse, multicultural and multi-faith
country, and understand our responsibility in promoting and encouraging a culture
and ethos that upholds British Values. Our school is highly inclusive and reflects British
values in all that we do. We nurture our students on their journey through life so they
can grow into safe, caring, democratic, responsible and tolerant adults who make a
positive difference to British society and to the world. We encourage our students to
be creative, unique, openminded and independent individuals, respectful of
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themselves and of others in our school, our local community and the wider world. We
value the importance of personal Development and British Values in preparing
children for the opportunities, responsibilities and experiences of adult life.

The Raise Academy aims to instil a sense of awe and wonder and reconnect out
students with their education. In order to achieve this, we believe that students need
to learn about the many emotional aspects of life and how to recognise their own
‘triggers’ and enable them to manage these successfully. We understand that all
behaviour is communication, and we aim to support our students through the
challenges they face. As an Academy we recognise and are fully aware of how
Personal Development supports many of the principles of Safeguarding. At The Raise
Academy we aim to help our students to:

> Develop confidence, responsibility and support them to make the most
of their abilities

>  Prepare to play an active role as citizens

> Develop a healthy, safe lifestyle with the ability to make appropriate risk
assessments

>  Develop healthy relationships and respect the differences between
people

> Understand some basic principles of finances and equip them with skills
for life

>  Make a positive contribution to the life of the school and wider
community

Careers

At The Raise Academy, we put each pupil at the centre of their education, making
the experience as personally tailored as possible and providing the right environment
for all to succeed. We are dedicated to supporting pupils to choose the right Key
Stage 4 quadlifications and find the post 16 destinations that are correct for them. We
provide impartial guidance and advice on further education, fraining or employment
across KS3 and KS4 and involve many outside agencies such as Riverside College, St.
Helens College the NHS and the Careers and Enterprise Company (CEC) amongst
others.

A well-planned programme of visiting employers, visits to colleges and training
providers as well as structured lessons supports pupils to build a range of employability
and life skills. The programme, which builds on knowledge year to year, will also support
in choosing KS4 & KS5 pathways that suit their interests and abilities whilst helping them
to follow a career path and gain suitable post 16 education, training or employment.

Our Aims:

. Support students to become aware of their interests, strengths and skills and
able to associate these with a variety of career paths.

. Raise aspirations and broaden horizons based on knowledge of current Labour

Market Information (LMI).
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. Equip students with employability and life skills

. Enable pupils to make informed decisions

. Support successful transitions to post-16 destinations
. Promote independence, confidence and wellbeing

Implementation

We hold half-termly careers drop-down days that are carefully planned to fulfil
statutory guidance and to inspire and engage students through meaningful, real-
world learning experiences. We deliver high-quality career guidance that adheres to
the Gatsby Benchmarks:

1. A Stable Careers Program: Offering a well-structured and consistent careers
education that supports students throughout their school journey.

2. Learning from Career and Labour Market Information: Providing students with up-
to-date information on career options and labour market trends to help them make
informed decisions.

3. Addressing the Needs of Each Student: Personalizing career guidance to meet the
unigue needs and aspirations of every student, ensuring tailored support for their
future paths.

4. Linking Curriculum Learning to Careers: Integrating career-related learning into the
curriculum to help students understand the relevance of their studies to their future
careers.

5. Encounters with Employers and Employees: Facilitating regular interactions with
employers and professionals to expose students to a range of career options and
real-world insights.

6. Experiences of the Workplace: Providing opportunities for students to gain practical
experience through work placements and other work-related activities.

7. Encounters with Further and Higher Education: Offering guidance and opportunities
to explore further and higher education options, helping students understand
pathways to continued learning and development.

8. Personal Guidance: Ensuring that every student has access to personalized career
guidance from a qualified Level é careers advisor, helping them plan their next
steps effectively and confidently.

By adhering to these benchmarks, we have to create a robust careers education
program that equips students with the knowledge, skills, and experience’s they need
to make successful transitions into the world of work or further education. Our
programme is reviewed annually using the Compass+ tool to assess progress against
the benchmarks.

Personalised Enquiry
To support our enrichment programme, The Raise Academy adopts a weekly session
of Personalised Enquiry. This is a researched-based approach to allowing all students

the opportunity to choose something that they would like to learn, make or do...and
that project is then facilitated across the Academy by staff.
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Activities could include:

Model Making
Learning to ride a bike
Film Making

Creative Writing

Hair & Beauty
Language Learning
Photography
Instrument

YYVYVYYYVYY

Curriculum Enrichment

As we are passionate about educating the whole child at The Raise Academy,
enrichment opportunities are timetabled every Friday afternoon and are closely linked
to our school points system of positive reinforcement, reward and celebration through
Class Dojo.

A variety of activities are planned on a weekly basis that students can opt to join,
based on their own interests. The activities are supported by Raise staff members’ own
areas of interest and expertise, often outside of normal curriculum areas, which offers
opportunities to see staff outside of the classroom setting and aids to build the
authentic relationships upon which our Trust is based.

In addition, students benefit from an extensive range of extracurricular activities after
school giving them every opportunity to participate in a wide range of pursuits to
develop their skill and personalifies.

Activities could include:

Horse Riding

Swimming

Gym

Skateboarding/Roller skating
Board Games/Lego

Art

Drama

Martial Arts

Cooking

Gaming/ICT

YYVYVYVYYYVYVY

Literacy Recovery and Numeracy Intervention
In addition to a cross-curricular investment in literacy and numeracy, The Raise

Academy commits to providing a planned programme of timetabled, whole school
intervention.
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National data trends in SEMH education show that the maijority of our cohort are likely
to achieve well below their chronological age. To ensure all our students have the best
chances to progress onto meaningful employment, we are dedicated to making ALL
students functional and able to access the wider world.

We support all staff so that they understand and accept their fundamental role in
developing the literacy and numeracy skills across the Academy. To achieve this, a
Literacy and Numeracy framework (LNF) is embedded throughout the school, and
across the curriculum. We understand and acknowledge that the development of
literacy & numeracy skills, for younger students in particular, can be more erratic,
therefore effective cross-curriculum planning of core literacy and numeracy skills,
together with a framework for continued development, is crucial for all students.

The LNF develops continuously; this results in coherent approaches to developing
literacy and numeracy across the curriculum and requires teachers of any subject to
provide reinforcing opportunities for students. Thus, planning for literacy and numeracy
development is truly cross curricular, rather than solely in English and Maths.

The LNF will be specifically tailored by the Curriculum Team within the SLT, in
conjunction with the Heads of English and Maths. It will describe in detail the individual
skills that students will be expected to acquire and master during their time at The Raise
Academy. The LNF also focuses on enhancing students’ ability to apply these skills
practically:

Within Literacy, we want students to be accomplished in:

> Oracy across the curriculum
> Reading across the curriculum
> Writing across the curriculum

Oracy across the Curriculum

We want all students to be able to communicate their needs, feelings, and thoughts.
We want students to be able to share experiences with others and express their ideas
through the power of the spoken word. We want them to explain their intentions by

asking questions, voicing and expressing opinions, and making informed choices
through use of a variety of media. We want them to be able to build on previous
experiences, listening and responding appropriately to others. Ability to use a range
of media is essential in the development and use of language, and in supporting the
consequent confidence and freedom that brings.

Emphasising Oracy across the curriculum focuses particularly on one element —
developing and presenting information and ideas. This is subdivided into three
aspects:

> Speaking
> Listening
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> Collaboration and discussion

Reading across the Curriculum

Through reading, students access ideas, information, and experiences that help them
to understand themselves and their world and learn and work effectively.

Reading across the curriculum focuses on two elements —locating, selecting and using
information, and then responding to what has been read; it is subdivided info:

> Reading strategies
> Comprehension
> Response and analysis

Writing across the Curriculum

Students write to record and explore their thoughts, feelings, and opinions, and to
communicate with others. It is the power of language that will enable them to express
their ideas. Writing across the curriculum focuses on the following elements:
Organising ideas and information:

> Meaning, purposes, and readers
> Structure and organisation

Writing accurately:

> Language
Grammar, punctuation, spelling, handwriting

\

Within Numeracy, we want students to be accomplished in:

Developing numerical reasoning
Using number skills

Using measuring skills

Using data skills

VYVYY

Developing numerical reasoning

The LNF focuses on four areas of numeracy, each with distinct elements within ifs
strands. In some cases, that is composed of related areas reflecting the fact that they
are interconnected and should not be broken up further. The curriculum'’s
expectations reflect that connectivity. This curriculum area is focuses around three
elements:

> |dentifying processes and connections
> Reviewing
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> Representing and communicating
Using number skills

Fundamental skills are needed to be comfortable with using and manipulating
numbers to carry out procedures. It is here that students will grasp: how to count; that
numbers come in a certain order; that non-whole numbers can be represented in
different ways; and, how to use checking strategies to ensure they have carried out
the procedure correctly.

Also reflected in this area are the specific framework of money, leading to the building
blocks of financial education. Using number skills operates within these it five elements:

Use number facts and relationships
Fractions, decimals, percentages

Calculate using mental and written methods
Estimate and check

VvYVY

Manage money

Using measuring skills Measuring skills address the importance of knowing what
measurements are required, in which context, and what standard units to employ. This
strand focuses on four elements:

Length, weight/mass, capacity

Time

Area and volume; Angle and position
Temperature

YY VY

Using data skills

The results of tackling any problem or question involves handling data, which can be
done in a variety of ways. Whether through a single number, or by means of a table
or chart of some kind, applying the correct — or best — data-handling procedure is a
procedural skill in itself. It is focused over three elements:

> Collecting and recording data
> Presenting and analysing data.
> Interpreting results
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Compulsory
F Voluntary

Comments

K=y Sto

ge 3

k23 - English

Compulsary

Fellowing an enfiching cusriculum model
K33 English zets out o expand the
knowledge of students while continuing to
develop their functicnal alkility

ES3 - Maths

Compulsory

Following an enriching curiculum model
k53 Maths ==t out to expond the
knowledge of students while continuing to
develop their functicnal akility

K23 - Ecience

Compulsary

Fellewing the K53 national curiculum all
students will have access to Physics,
Chemistry and Biclogy

K53 -
Hurnanities

Compulsary

Hurnanities will predominantly focus on
Seography however will cover some areas
of modem History such as the battlefislds
asz well as cowvering aspects of Religicuws
Education such word religicns

K53 -
Computing f
ICT

Compulsary

This curiculum focusing on core skills
needed in the modem word such as using
Micrcesoft office to navigating online safely.

K53 - Food
Tech

Compulsary

Food technology = mandaftony as it is vital
cll students gre ails o cook and budget
meals fo ive a healihy lifesiyle. Students will
follow an inspiring curmicwlumm and
experience cooking from gcross the world

K53 - Art

Compulsary

Students will get the opporfunity to try
various ways of expressing themssalves in
Art through 3-0, 2-0D modeling fo fine art

and urban arf.
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k53 - PE

2 Compulsory

It is important thot every student Fves and
active life from a brisk walk o competifive
miatches in many different sports

KR3 -
Arfs Avarord

2 Compulsory

Arts Awvard i o naticnally recognized
gqualificotion that inspires young pecple to
explors the aris, develop crective skills,
and gain confidence through practical
projects and leadership opporiunities.

L5353 - Ouldoor
Educaotion

2 Compulsory

Building upon a Forest Schocls approcch,
the Outdoor Ed curiculum will provide
procfical cppoartunities to explore the
physical environment, leaming about

snvircnmental isswes, connecting fo
science fopics and skils, including animal
care and horficulture

ke

y Slage 4

K24 - English

4 Compulsory

A SCEE English language [B700)
As SCEE English literature (8702)
Functional Skills Exams

K54 - Maths

4 Compulsory

AA SCEE Mathematics (8300) — non
calculaotor

AZA SCEE Mathematics (8300) —
Calculator

AA SCTEE Mathematics (8300) —
Calculator

Functicnal Skills Exams

Li4 - Soience

4 Compulsory

AL SCEE Sciences [Trlogy] [S4£64]
A4 STEE Science [Biology] (8441
AA SCEE Science [Chemistey| [B442]
A4 STEE Science [Physics) (8483)

ksS4 - Optfion 3 Wizluntary AA STEE Arf and Design (8201, 8202,
At 8203, 2204, 3205, 5204)
MIZFE Level 1/2 Art and Cesign V-CERET
[&00F 57053
ksS4 - Opfion 3 Wioluntary AA SCEE Physical Educafion [8532)
Sport and A4 Technical Aword Lewel 172 [3F50)
Exercize MIZFE Level 1/2 Health and Fitnes: WV-CEET

(600 452X
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k54 - Opfion Woluntary AA SCEE Design Tech: Product Design
Cesign and (4555]
Technology City and Guilds:
& Lewel 1/2 Digloma in Brickeork
Construction Lewvel 1/2 Diglorma in Joinery
Lewel 1/2 Diploma in Painting and
Decorating
Lewvel 1/2 Diglorna in Floor and Wall Tiling
Ki4 — Food Compulsory | AQA GCEE Food Preparation & Mudrticn
Tech [B5EE)
MIZFE Level 1/2 Food and Cookeny W-CERET
(401 f45337X)
k54 — Dukce of Compulsory | Duke of Edinbwrgh Award Bronze (Year 10)
Edinburgh Duke of Edinburgh Awvard Eilver [Year 11)
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Wheaole 3chaol

kS3/4 -
Pastoral fime

E Hr=

Compulsory

Faztcral fime is indicoted in the waoy of form
tirme. and all stuedents will hawe this pastora
tirme at the beginning ond end of each day
2o target:s can be dizcuzsaed before schoaol
startz and in the aftemoon.

Kigf4 —
Parzonal
Cevelopment

[Inciuding

REE, SMSC

and EWE f
PSEDO)

Half
termly
Crop

Cown
darys

Compulscry

The Personal Development cumiculam wi
give students and incremental lock at the
dewveloprnents within the topics of healih
and welleeing, relationzhips and the wider
weorld, including fundamental Bhtish values
and the sccial, moral, spiiteal and culiueal
azpects of each strand. This is o specifically
help them understond the country we live in
and fo support learning arcund the PREVENT
agenda.

Life Skills is designed to give all students the
zkills to be successiul in their future ves,
autside of the normal curiculurm content

Ernoticnol wellbeing sessions will be focused
arcund a CTBT aopproach to identfify strengihs
and areas for improvement, identifying
triggers and how to handle emcfions.
Cizsigrned by fhe onsite councillor in
conjunction with other agencies such o=
Wisicon and CTAMHS, fthese bespoke sessions
will ko2 delivered by form fufors.

3374 -
Enrichment

]

Compulsory

Enrichrnent is a reward afternoon on a Friday
which will focus on achievement in ewery
esson as well as ooross the whole school.
Cerfiicates and owards are given out az we
asz opfion fime for students.

Personalzad
Engquiry

Compulscry

Percnalized Enguiry sessicns on
Wednesday allows students to explore their
awn passicns and areas of intersst to leam,
miake or do.
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F53/4 - Half Compulsory| Half termly drop-down days will includs
Coarssrs termily carrying cut visits to post-146 providers,
Crop planning ond preparing work expenences
Donarn and researching a vanety of local caresr
days pathways. Enriched by wvisitors and wisits, this

part of the curiculum will play an infegral part
in ‘preporation for adulthicod”.

SEND

Every child attending The Raise Academy has an EHCP for SEMH needs. This means
we have a statutory duty to ensure we work towards achieving the targets and goals
set within it. We will work with both Halton and St. Helens LA SEND Teams and
partficipate in annual reviews for every child, using a Person-Centred Planning (PCP)
approach, involving the young person, their family and any relevant agencies
working with the student.

To support this process, every learner will have a One Page Profile that relates to their
wider EHCP. ILPs will include SMART targets that are worked towards and reviewed
termly, often broken down into smaller steps and relating to formative assessments or
advice and guidance from external agencies.

Class sizes are small (maximum of 8 students per group), with a high ratio of
staff to students (2 staff per group). This means that learning support can be
provided within the classroom, via quality differentiation and distribution of
staff support. Wherever possible, students’ learning will take place with their
peers in their own classrooms, however for some students, targeted
interventions may be required to help them with their learning. These may
be taught within or outside of the class group.

Whilst the primary category of SEND noted on the students’ EHCP is SEMH, it
is possible they will also have difficulties in the other categories of SEND:

Social, Emotional, Mental Health (SEMH)
Communication and Interaction (C&)
Cognition and Learning (C&L)

Sensory and / or Physical (S&P)

0O0O0O0

As aresult, it is essential that we take a holistic approach to meeting the needs
of each student. Our teachers are skilled at adapting their feaching, so as to
provide a graduated approach to meeting the needs of their students.

Our graduated approach will include:

O Classroom differentiation, utilising support available in class

O SENCo support and advice to help further understand needs and adapt
teaching and learning within (or without) the classroom

pg.- 15
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O Short term targeted interventions

O External agency assessment and advice (Educational Psychology, Speech
and Language Therapist, Autism Advisor, etc)

O Regularreviews

If necessary, we will employ a Speech and Language Therapist to carry out
assessments of students, as required, to deliver interventions and to support
and train staff. To support the mental health needs of students, we employ a
Mental Health Counsellor, who is available to provide therapeutic support to
those who need it.

Gifted and Talented (G&T)

The SENCO will have the responsibility to identify the top 5% of learners (in
terms of achievement and capability) across the school, by way of identifying
the giffed and talented cohort. This will be carried out on an annual basis,
using a variety of methods:

¢ Analysis of whole school / year group attainment (GL Assessments)

e Teacher observations, of work, communication

e Parental information

o A register of G&T learners will be kept but most importantly the information
gathered will be used to tailor and inform the One Page Profiles for each
student.

e aware of how to identify young people who are potentially gifted and
talented and how to differentiate to ensure students remain motivated
and don't underachieve. Staff willreceive CPD and guidance from the
SENCo on how to adapt their approaches to learning and teaching.

e To ensure that information held is kept up to date, regular monitoring
throughout the school year will take place, in line with termly One Page
Profile reviews.

English as an additional language (EAL)

e Should a child who speaks EAL attend The Raise Academy, they will
be welcomed and supported like all other children. However, we
recognise that their needs will be different to others and will require
adults to make reasonable adjustments and further support to meet
their needs.

¢ We understand that EAL students face many barriers to their learning
and will require careful support and differentiation to help them
overcome them. For example, adapting teaching approaches to
include more visual learning, group activities and allowing time to
prepare before lessons will be important. Consideration of how adults
speak and use language will also help, in terms of slowing down,
accurately pronouncing words and allowing processing time.
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e Working with the home will also be valuable to help understand and
support the student further. Taking time to find out about them and
their culture will help them feel a sense of belonging while also
providing a richness and diversity to the classroom. Further details can
be found in our schools EAL Policy.

Looked After Children (LAC)

Children who are looked after will have their holistic needs considered and supported
throughout their time at The Raise Academy. Our Designated Teacher for LAC will
ensure PEPs are completed termly, by way of reviewing academic and pastoral
progress. Pupil Premium Plus funding will be allocated for specialist support, so as to
ensure the students are not disadvantaged any further due to their previous
experiences.

Our regular assessment data will ensure we can track progress and analyse trends in
relation to this particular student group. This monitoring will lead to the
implementation of additional supportive interventions (such as emotion coaching,
animal therapy, academic catch up, etc) so that the students are supported to
experience and achieve the same or better outcomes as their peers.

In addition to the above, our understanding of the impact of trauma and
adversity on child development, academic engagement and wellbeing, will
ensure that all staff develop excellent, nurturing relationships with all children

but in particular those who are looked after. Staff will understand attachment

and tfrauma-informed approaches, playing an important role in helping young
people feel safe and secure at school. The Designated Teacher will be a key

adult who will build a consistent and supportive relationship with our looked

after children and will act as their advocate.

As for all students, our onsite Counsellor will be available to provide
therapeutic support, when required. ThePersonal Development curriculum
will work towards supporting young people to learn how to recognise their
feelings and begin to self-regulate. The variety of ‘safe, calming spaces’
around the school will provide students with places to support this further, if
and when needed. Further details can be found in The Raise Academy
Cared for Children Policy.

Use of ICT to improve learning

ICT can help to develop students' attitudes to learning by increasing self-esteem
and confidence, or by supporting independence and persistence in the face of
initial difficulties. It also has potential for promoting pleasure in learning by
enhancing engagement, motivation and the desire to learn. Research supports
that many neurodivergent learners benefit from different technologies to support
their learning.

Our curriculum allows for ICT to be incorporated across all subjects when
appropriate. Interactive whiteboards are installed in each classroom and
computers are available across the school, either via desk tops or laptops,
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as well as additional class iPads. The Academy has a designated ICT suite,
as well as software specific for teaching certain subjects (such as Design
Technology and Computer Science). Teachers will use visual and auditory
timers to support those who need help with time management; music,
sound and lighting for those who need help with concentration and focus.

Adaptive and assistive technologies that are carefully designed to help with
many types of learning differences, such as dyslexia, autism, language and
communication difficulties, will be incorporated into the learning
experiences for some of our learners. Examples such as speech to text
software, audio books and word prediction tools will be utilised for those who
need it.

An immersion room is included in the new build, with a view to providing
exciting and immersive learning experiences for all children. Immersion
rooms are a cutting-edge technology for schools, which allow projection of
images or information on all four walls of a room at the same time, creating
a unique 360° experience for teaching, learning, research, and
communications. The experience is similar to a virtual reality experience, but
in a group setting. The possibilities this will provide for learning experiences
are wide and are expected to motivate and inspire.

ASSESSMENT

Quality of Learning
Maximising Potential / Progress Monitoring

The Raise Academy Curriculum Intent underpins all curriculum plans at all
Key Stages and is the basis of any curriculum development and monitoring.
It incorporates the YES Trust Vision and takes account of the individual needs
of students. Setting the highest expectations for students at The Raise
Academy is at the heart of decision making; we strive to tailor our curriculum
personalising it fo the needs of our students, make full and effective use of
on-going assessment for learning and set ambitious yet realistic targets
enabling all students to be equipped to obtain the equivalent of at least 5
GCSEs at the end of Key Stage 4 —in most cases exceeding this, with students
gaining certification in 8 GCSEs.

It is absolutely key that all stakeholders (students, staff, parents/carers)
understand current academic performance across subject areas, how this
relates to previous assessments of their knowledge, skills and understanding,
and also indications of future achievements. The forensic tracking of
assessment data allows us as a school to deploy the necessary and specific
interventions to ensure that students make at least expected progress, if not
accelerated progress. To ensure accuracy and effectiveness, a uniform
system and method must be implemented for comparison, as a student
navigates Key Stage 3 and into Key Stage 4.

Current performance data is mapped against targets, which are derived
from entry point information, whenever that may be at Raise. In order to

pg. 18

hadl | RV I
Sl




/

THE
THE RAISE ACADEMY - POLICIES
RAISE

ACADEMY

ensure that students’ potential is maximised, baseline data is obtained by
teachers at the end of Autumn Term 1, using both whole school and subject
level data collection methods. From this starting point all pupils are
expected to make 1 grade/level of progress by the end of the Summer Term
in both Key Stages.

A clear assessment model is in place through to GCSE for our KS3 and KS4
students and tracks progress closely demonstrating whether students are
making at least expected progress as well as monitoring their attitude to
learning. This will allow teachers and senior leaders to monitor the
performance of students and use this, along with other contextual data, to
make informed decisions and set actions for the following half term
including adaptations to teaching and intervention and additional support.
Senior leaders will hold termly progress meetings to ensure that all students
are on track to make at least expected progress and to ensure that students
needs are being fully met in the classroom and that the potential of students
is taken into consideration. These will take place towards the end of Autumn
Term 2.

The whole-school assessment model and fracking system ensures analysis of data
entry is in line with:

e YES Trust KPIs — reportable termly to the CEO/Director of Education

e YES Trust 5 colour coding system for consistency (red-orange-yellow-greenblue)

e DP and SDP Targets of one grade/level of progress per student, per year, per
subject from their starting point

Baseline Testing - Data captured (via GL Assessments) and made available to all staff
at the start of each academic year, allowing for a holistic view of academic ability
and potential includes:

NGRT Reading Age

NGST Spelling Age

CAT4 Testing — Mean SAS / Verbal / Quantitative / Non-verbal / Spatial

KS4 Minimum Expected Grades (MEG) o KS4 Maximised Aspirational Grade (MAG)

Half-termly Schemes of Work for each subject will identify the intended concepts and
skills, against which the degree of student ability and understanding will be measured.
This will be simply broken down into just five grades:

Excelling, Exiending, Secure, Developing, EffiSiging

The curriculum content will be derived back from intended Key Stage 4 knowledge,
skills and understanding that will be required to allow students to be "GCSE ready” at
the end of Year 9, therefore SoWs will be progressively more challenging each term,
revisiting and compounding topics and skills, however building in terms of complexity
tfowards KS3 exit points.
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Students will continue to be grouped based on attitude and aptitude rather than age
related.

All subject areas complete baseline assessments in Autumn 1 in order to ascertain
starting points, which will allow for progress to be measured against during the year.
Starting points will determine the curriculum they will be measured against in Key
Stage 3, and the GCSE “working at” grade at Key Stage 4. Analysis of baseline data
will be taking place during the first week of Autumn Term 2.

There will be 5 data drops throughout the academic year (3 of which are reportable
to parents/carers) which will generate a progress score related to KPIs and measured
against expectations, using the simple 5-coloured system, identifying progress on a
range between significantly below expected / below expected / / Above
Expected / Accelerated. (see below)

Key Stage 3

Grade Grades
Valuves

Initial basedine testing and subsequent data drops will
place a student within 5 grode bands, each grade o

decimalized score according 1o knowledge, skills and
understanding within that particulor set of criteria,

??Z : g Derived back from the GCSE criterio,

Progress

Current “working ot" grade scores ot each data drop will

compare back to the baseine score and measure progress

compared against expected progress for that pont within the yeor

Expected and generate and progress grade. E.g. in order to be on frack to

Below make the expected | grade of progress by the end of the year, a
student making expected progress will have increased their
“working at" grade by 0.2 in the first dota drop.

A2l Grade
Staff will also be reporting on Aftitude to Learning (A2L) which will

be fed back to parents/carers, as wel as Altendance and
ClassDojo % Positive Scores...all of which will be using the same 5-
coloured system.
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Example Progress Tracking at Key Stage 3

Student at Secure Grade 3.0 Baseline at Autumn 1

Baseline Progress
Autumn 1 Avtumn 2 | Spring 1 | Spring 2 | Summer 1 | Summer 2
4.0
| Secure 3.9 3.9 3.9
| Secure 3.8 3.8 3.8
| Secure 3.7 3.7 3.7
| Secure 3.6 3.6 3.6
| Secure 3.5 3.5 3.5
| Secure 3.4 3.4 3.4
| secure 3.3 33 3.3
| Secure 3.2 3.2 3.2
Secure 3.1 3.1
Secure 3.0 3.0
Key Stage 4
Grade GCSE
Value \fmm"g GCSE grading criteria are used to both baseline and
at” Grade : .
999 assess against across Key Stage 4 courses. As with Key
B:B‘? Stage 3, the expectation remains the same in terms of
7 ?‘? a positive increase of 0.2 of a grade between data
- drops will reflect expected progress. As these are two-
6-6.9 year courses (as shown below), a student should make
9-9.9 9 2 grades of progress between the start of Year 10 and
4-4.9 4 the end of Year 11 if they are to make expected
3-3.9 3 progress.
2-2.9 2
1-1.9
0-0.9
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Baseline

Frogress — Year 10

Avturmin 1

Grade 4.0

Grode 39

Grade 3.8

Grade 3.7

Grade 3.4

Grade 3.5

Grade 3.4

Lraode 3.3
Grade 3.2
Grade 3.1

Avutumn 2

3.3

Spring 1 | Spring 2 | Summer 1

3.3

3.9

Summer 2

4.0

3.9

3.8
3.7 3.7

3.6 3.4

3.3

3.4
3.3

5.4

3.2
3.1

Grade 3.0

3.0
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/-* RAISE K54 Classwork Review — Have | been frying my hardest? m TRUST

Contfent - What is fhe quality and defail of my classwork?

SignAcantly coove expecioions

Taur waore & Soncotonty woll Satalied and comtaing subject saeic tomrinskagy hat llusate: deor undonionding. You soamk:

e & fanthamatiolan’, "Hisanan' aie. Yau ore deing cemcptanaly wallIn your masnany Shasia and e naad 18 2antris 1o
recol previcns contert reageTty,
Above expeciofions
“our wirke & well detalled and containg subjest grecific tamminslagy that Bhusrede: o very goed undesfonding. You ane deing
wary wall I yoLr Memony Chacis end need fa coninue ha recall pevious contart raguicry. Your heacharwil halp you fo spedic
Ik & ‘tatharraticlon”. "Hisenan’ ele.
i ez Wi

d cemonsirotes Lndentanding of corant. You ore daing wed Inyeu memory checks and need 1o cominue
raant reuloy. Tour e aehar wil SR e 1 cralanag o redmise Veur Lrdamtanding.

Towards mpecrmuu
WG PCE ST 1ACCLITKIEs and CRMGNENIIS oM Lrdantonding of Comtent. You SN ning Nard in yewr memary chacks and 3
Figed 1 COMtPUG 1o ol FAWELE Sorient reaukar, Your teachar wil CAoMe SLBESrHEr uaw b MEET LT
Batow

15 recod mrginl

i 2 COMHUE 1 Menal DR eLs Soriant Regukany, Taur teacher Wi oo SURCarHEr ol ho Past vaur expachations and

expectations
Wi s Inoecuncies ond demansTones o IFfe LNdetansing of conham. You mewd o Ty harder in my mamany checis and
UG VoL o OPREOs thit wou e ev bl with.

Compiction — Am | completing all my wark to ensure | have no gaps in my knowledge?

Signiicantly Coove GXp=CioHens

All st O NIGQEndEn? ROMING 105G QNe CAMEWE 10 high Fondand and ¥ou have demanstroied you ar chalanging

yourselt v 'rcur'\kl'\. NOUT pterad.

Above:

Al sat REming i compieed oo high Sondond. Fou Move RMOMGTCHed kU O SEMEting fo cnolenge youter and
s your pobertiol. Vour hencherwil help you o continug ho resdmise your pobential by foclitafing mens Indegendence:
i i with expechations

Al Corg lenming Tiks On COMpiTeD. Your feacher wii QISR you 10 CHakenOe 105K 10 halD ¥ou madTise your paterdol.

Wk TWarDs eARRCISiens 3
Lacrring "o hove not akvys Bean complied. Tou Nove lomatimas Fed To Compieta word MEERg. Tour laasnarwil provide
suppertor pow ho mast your

Eaiow wxpscialions

Laarring s hove not been compiied and you Move rot made enaugh @l o complene 1o5is. Tour 1eacher wil proviae

LDCort 1oruoy to mggt vouy Jiig vo S0 oracg Ot v mged GITT Bain with,

Presentafion - Have | ried my best fo present my work well?

SignAcantly coove capecioions

All yourworke s presented 12 on eutronding level, Dlagrams ore corskbently dhown In pendl and you have gheen cons 1o leter
Sommaation. Yourbosk b SUpar we couldn't e man pisosedl

Above expeciofions

Al yourwore k presented 1o vary good dordord. Dingromns are masly deen in pancll and you have ghen cone fa lefter

Sonmaation. Tour ensher wil guidie You o how Make your presenition griioanty obave: expecrations.
I P2 W e chations
‘W 1s wal Drasentad, wid donel  Your tencher will QISR 'oU 0N oW Mcka your presertorion obove axpacsetens.

TR VWP DS EACCTOCNS

Wieric s GrRsantad with vorying ieviels of @ifont. You have: sometimas Med 1o presant work vwal and of otner Hes hove nat, Your
1B0C her wil DIV SUDRON for you 10 Maek your expectators.

Elow sxpeciatio

ns
Prasemtation standards have ok Daen mMat, Tou need o Compieie: your work wih morg £ong. DIDgRms Enouk B2 Srgar wih

Targets - What de | need fa focus on to improve and maximise my potential?

Teacher arget e suppor you.

‘Content that needs retrieval work and inde pendent revision.

Half-termly student reviews are
completed in all subject areas by
students to identify their own
areas for further development if
they are to maximise their
potential, using our Trust 5-colour
system of the Maximising
Potential Gauge.

Students rate their own
performance against a set of
criteria in terms of the:

O Content
O Completion
O Presentation

Students are then involved in the
identification of their own targets
and anticipated support
required.

This process aids and supports the
subject level progress meetings
that take place, in addition to
informing future curriculum
planning,

Personal, Social and Emotional Development (PSED) — Baselining, tfracking,

infervention and progress

Baseline information is gathered using the PASS survey and subsequently at regular,
termly intervals throughout the year, a wide range of staff across the school
complete the BOXALL Profile for each student, allowing the tracking of progress,
following intervention and support, highlighting emerging needs and areas of focus

moving forward.

PASS - Robust research shows that students who do not have high self-belief tend to
underachieve significantly compared to their ability. The Pupil Attitudes to Self and
School (PASS) survey is a short self-evaluation survey that we use to gain insight into
aftitudes that could be hindering achievement. The PASS survey is conducted
annually at the start of the academic year, or on tfransition intfo the school,
whichever is appropriate. It highlights nine standardised factors and is suitable for all
age ranges, indicating suitable starting points for intervention:

O Feelings about school
O Perceived learning capability
O Self-regard as a learner
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Q Preparsedness for leaming

o Aftitvdes to teachers

O General work ethic

2 Confidence in l2aming

o Attitvdes to attendance

2 Response fo cumiculum demands

BOXALL - An evidence-based tool supporting o whole school approach to assessing and

addreszsing children and young people’s social, erncticonal and behovioural
deweloprnent to positively ilmpact learning, behaviour, aitendance and wellzsing.

We us= the Boxall Profile to identify barriers o socicl and emotional development aond
highlight areas of success. The Boxall Prafile, due to its roots in Atfochment, provides
foous and structure for effective work with students in relafion to Emotional and Sociol
dewelocpment. The nuriure cpproach expects that:

Learning is vnderstood developmentally

Each Classroom is a safe base

Murture is imporiont for the development of self-esteem

Langueage is vnderstood as a vital means of communicafion (putfing feelings info words)
All behaviouwr is communicative

Transifions are significant in the lves of children

O 000000

Farents and stvdents themselves are included within the planning processes

Whole School Database - The profile should cnly be completed with staff who Enow

fhe child well and fhersefore can recognize what is wsval behaviour. JRitlally all cur
staff complete the Bowall Profile for ALL students. Sfaff dizcuss students and agree

what i= vsual behaviour. This dafa i= collated and compared with past scores fo
show progress.

The Boxall Profile informs infervention and suppord plans for ecch sfudent. Concems are
also dizcussed weelkly during WIEFAS Pansl.

FEEDBACK
What is feedoacks

Feedioock can toke different forms: oeer, seif, teacher marking, or verbal.

The most important reason fo check and assess work is that it enalles the
teacher to give feedback. This then informs the teacher of the progress a
student is making in their subject area. This then allows for focused plonning

which is tailored to the needs of individual students and that leads to further
progress. Formafive feedback for students —whnether this is based on teacher or

pesr assessment - is rmuch more useful for the student than simechy knowing the
rnark achisved in the assessment.
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Aims of Feedback

e To help students make progress

e To give students dedicated time to reflect upon their learning and put in effort to
make improvements

e To inform our planning and structure the next phase of learning

e To facilitate effective and realistic target setting for student and/or the teacher
e To encourage a dialogue to develop between the student and teacher

e To encourage students to have a sense of pride in their work

e To encourage students to aim for perfect presentation

e To correct mistakes, with a focus on literacy skills

Principles

e Feedback should be timely and respond to the needs of the individual student so
that they can actively engage with the feedback. On the spot feedback is most
effective.

e A dialogue, both verbal and written, should be created between teacher and
student. When marked books or assessments are returned to students it is essential
to allow time for students to read the comments and engage with feedback.

e Where appropriate students should be encouraged to assess their own work
against the learning intention and success criteria.

e Peer and self-feedback is a valuable tool for learning that should occur regularly,
but it needs to be well structured by the teacher.

Type and frequency of verbal feedback

e This is the most frequent form of feedback.
e |t has immediacy and relevance as it leads to direct student action.

e Verbal feedback may well be directed to individuals or groups or students; these
may or may not be formally planned.

e Verbal feedbackis recorded in books as VF

Type and frequency of written feedback

e The frequency of each type of written feedback will vary between subjects and
key stages; books are marked with written next steps at least once a week.

Some departments that are more practical may well not have detailed written
feedback; however, students will still receive feedback from teachers on their work
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e Detailed feedback clearly identifies the strengths and areas for
improvement that students will then act upon.

e Maintenance marking may identify specific issues such as key words, literacy
and presentation issues and students should act upon these. Staff will follow
a whole school literacy marking policy to support students in developing
these skills.

Type and frequency of peer feedback

e Thisis shown by research to be one of the most effective modes of feedback.
Effective peer feedback is rigorously structured and modelled by the
teacher.

e Students need to be well tfrained over time to effectively peer assess one
another. This process will be clearly led by the subject teacher.

Type and frequency of self-feedback

e Similar to peer feedback, students need an explicit and clear structure to
identify their learning needs.

e Teacher share success and/or assessment criteria where appropriate.

STUDENT CENTRAL DATA

Students CTF files and paper files are requested by The Raise Academy as part
of the enrolment process. CTF files are stored on the schools MIS (Arbor). All
paper files are stored securely in a locked filing cabinet.

MONITORING AND EVALUATION

e Members of the SLT monitor students’ books to review the quality of the
curriculum, marking and student progress.

The Senior Leadership Team monitor the impact of the policy as part of the QA
process.
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